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Session Description

 We highlight Project LEE, which aims to
improve the literacy and language outcomes
for ELs in Grades 3-5 who are at-risk or with
disabilities using a replicable model — PLUSS.
This model is an evidence-based overlay to
literacy intervention programs that focuses on
@?ELS unlque Ianguage and cuIturaI contexts

ors and do not necessarily repi
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Learner Outcomes @

After attending this session, you will be able to:

1. Understand the components of a research-
based framework for culturally and
linguistically alighed interventions for ELs.

2. Examine a process for making special
education eligibility decisions for ELs in a fair

and defensible manner.
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AGENDA

Overview of Project LEE
MTSS for ELs

PLUSS Framework

Special Education Eligibility Decisions for EL
Students (focus on SLD)
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National Demographlcs %

* |n 2014-15, EL students represented 4.6 million or 9.4% of
students (USDOE, 2017).

e« 77% of all ELs are born in the U.S. (Zong & Batalova, 2015).

* Although the majority of EL students are born in the U.S,,
many require federally-mandated language assistance
programs to access instruction often provided only in English.

* In 2014-15, 13.8% of ELs were also identified as having a
@disability (USDOE, 2017).
o \Wos
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Caveats about this map:
* Snapshot data
W% * EL status is temporary and
. continually changing
* Be aware of within state and
across state differences in
identification approaches | . 2014 IDEA Child Count Data
™ % (no data for IA, KS, and WY)
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Currently, the range of ELs in
special education in Oregon is 5%
- 47%.

The state average is 18%.

What is the percentage in your
state?

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education



The Proportion of ELs in Special Education
Varies in Districts with Large EL Populations

27%

North Clackamas School District
Hillsboro School District [ NI 22%
Portland School District [N 21%
Gresham-Barlow School District | NG  00%
Beaverton School District [ NG 19%
Tigard-Tualatin School District [ NN 18%
Reynolds School District  [INNNENEGEGEGEGEGEGEEEEEEE  13%
Salem-Keizer School District [ NN 17%
Woodburn School District [ NG 16%

David Douglas School District [ NN  12%
IDEASs 8 ’
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There are 10 districts in Oregon Where More than a
Quarter of ELs Are in Special Education

36%

Santiam Canyon School District 129j

36%

Sherwood School District
Seaside School District NG 29%
Astoria School District I 28%
Oregon City School District [ IIIIIIEIGEGE 27%
North Clackamas School District [ 27%
North Bend School District I 26%
Gladstone School District I 26%
Lake County School District I 26%

Parkrose School District I 26%

IDEAs
3t Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education



OVERVIEW OF PROJECT LEE

IDEAs
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What is Project LEE?

* Afour-year Model Demonstration Project from the federal Office of Special Education
Programs to improve literacy and language outcomes for English Learners (ELs) in grades 3
— 5 with or at-risk for a disability.
*  QOur research team from Portland State University partners with 3 schools in a Portland
area school district
*  We will be investigating using a framework for enhancing literacy interventions for ELs
using the PLUSS model:
— P: Pre-teaching language and vocabulary and priming background knowledge
— L: Language use and modeling
— U: Using visuals and graphic organizers
— S: Systematic and explicit instruction
— S: Strategic use of native language and culture

IDEAs
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B I Provide information and training to parents to
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OSEP-funded Model Demonstration Project

Projectlee.org
B ]

PURPOSE

The vision of Project LEE is to transform
literacy and language outcomes for
English leamers (ELs), with a special fo-
cus on serving 3rd — 5th graders with or
at risk for being identified with a disabil~
ity. Specifically, the goals of our project
are to: (1) improve the literacy outcomes
for ELs with or at-risk for being identi~

fied with a disability, and (2) create a
IDEAs
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MTSS FOR ELS
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If students do not make

An EL hybrid cther Indicators o
approach: The best ' ambort begin
of both worlds! ' ' e e
StartwithStandard | 2/ % JESSS———— assessment and

Treatment Protocol: Get : instructional planning
students in a research to identify more

based intervention and P Core plus strategic evidence-  “JRRTTH I RN IERES
embed gracy component | > based Intu‘::m;nim; “double
immediately! f gl et

/ K (15% of all students)
F
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Culturally and Linguistically Responsive-Response to Intervention within
Multi-Tiered System of Supports Fidelity of Implementation Rubric

The Culturally and Linguistically Responsive (CLR) - Response to Intervention (RTT) Fidelity Rubric is for use by individuals who
are responsible for monitoring school-level fidelity of RTI implementation within a Multi-Tiered Systems of Support (MTSS). The
rubric is aligned with the essential components of RTI and the infrastructure that is necessary for successful implementation. It is
accompanied by a worksheet with puiding questions and score points for use in an interview with a school’s RTI leadership team.

Definitions:

English Learners (ELs): are K-12 learners whose native language is a language other than English, or who come from an environment
where a language other than English is dominant or has a significant impact on the individual’s level of English language proficiency
(modified from federal definition of students who are Limited in English Proficiency).

Literacy: includes the following: reading, writing, speaking, andfor listening depending on the context and areas of RTI being
implemented. For ELs, speaking and listening must also be included in addition when reading or writing is addressed.

Assessments—Screening, progress monitoring, and other supporting assessments are used to inform data-based decision making.
Measures | 1 | 3 | 5
Screening—The RTI framework accurately identifies students at risk of poor learning outcomes or challenging behaviors.

Screening Tools

IDEAs
that Work

Insufficient evidence that the screening
tools are reliable, correlations between
the instruments and valued outcomes
are strong, and predictions of risk status
are accurate,

Evidence indicates that the screening
tools are reliable, correlations between
the instruments and valued outcomes
are strong, and predictions of risk status
are accurate, but staff is unable to
articulate the supporting evidence.

Evidence indicates that the screening
tools are reliable, correlations between
the instruments and valued outcomes
are strong, and predictions of risk status
are accurate, and staff is able to
articulate the supporting evidence.

Adapted from the National Center on Response to Intervention Integrity Rubric {2011) http:/fwww.rtidsuccess.org/sites/default/files/RTI_Fidelity_Rubric.pdf
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PLUSS: Framework for Instruction and Interventions

 PLUSS is a conceptual framework based on a synthesis of
the research on evidence-based practices effective for
instructing ELLs.

Multiple Voices for Ethnically Diverse Exceptional Learners, 13(1), 2012, 56-70
Copyright 2012, Division for Culturally & Linguistically Diverse
Exceptional Learners of the Council for Exceptional Children
Enhancing Instruction for English Learners
in Response to Intervention Systems:
The PLUSS Model

AMANDA K. SANFORD
JULIE ESPARZA BROWN

Portland State University
IDEAs MARANDA TURNER
that Work Gresham-Barlow School District, Gresham, OR
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Adjustments to Research-based Program

 Should be:

— Simple
_ Made based ?ADJUSTMENTBUREAU

on students’
CBM data

R

— Done while maintaining the fidelity to the

programs’ methods for learning targeted
skills

Work Kearns Lemons, Fuchs & Fuchs (2014)
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PLUSS Framework for Evidence-based Instruction for ELLs

PLUSS Framework

Ere—teach critical vocabulary & prime background knowledge

Language modeling and opportunities for practice
use visuals and graphic organizers
Systematic and explicit instruction

§trategic use of native language & teaching for transfer

Source: Sanford, A, Brown, J.E., & Turner, M. {2012). Enhancing instruction for English learners in Response fo Intervention systems: The PLUSS Madel. Muitile
tl!atDEAs Voices for Ethnically Diverse Exceptional Lesmers, 13, 56-T0
Work
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Voices for Ethnically Diverse Exceptional Learners, 13, 56-70
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ontent Objective:
Language Objective:

[~]
-]

Strategies: L - Language modeling & opportunities for practice
U — Use visuals and graphic organizers L
$§ - Strategic use of Native language and teaching for transfer

c

“ P

Pre-teach
critical
vocabulary

] 8

Systematic
& explicit
instruction
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Steps in Supporting EL Students with Academic Concerns
mmhwnummmmnummkmm:_---‘ T g-ll--Eg.

Unvens Screening

*  Serusning asssment i bngsgels) of imEustion

L —— * Universal Screening

Canoara in Con dita bk

ik viskon mnd heariog

v rpiemiers A e Academic Concern in Core

® Hawiew sdddtional deta (g, sormning, In progrem awsavenare, taschee work wmphen)
® Compare shukents progrens 5o “true pees”

nhmmwm
® Mt dati sours valdlete studnt b bk s T
& Taam membsms incuse ESL spesalin, reading nhenentions

: e sttt e s s meensensnwns | ® - GrOUP Problem Solving/Data Meeting
ua‘\,e Lo

at PN o e * Intervention Plan
Swdi\a = P * Progress Monitoring
d | = [NP— . R .

. epeat Cycle as Appropriate

GOV [ peat™™ PEIOR

& Taarn include ESL ekl i anaral iducrtion Seecher, and parant

and idua) e * Individual Problem Solving Team
'“ Asmament Fasning Martng . .
ndt L et * Assessment Planning Meeting

o , : :
supP ; e * Psychoeducational Evaluation

L .  Special Education Eligibility Team

JDEAs, = oo e e ek kil s et Meeting

Browr & San 217
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Unique Considerations for Screening ELS c...ccrws

1. Use tools with demonstrated reliability and validity to identify and
monitor students’ needs for instructional support in reading
in both L1 and L2.

2. Assess students’ language skills in L1 and L2 to provide an
appropriate context regarding evaluation of current levels of
performance.

3. Plan instruction based on what you know about the student’s
performance and literacy experiences in L1 and L2 and teach
@ for transfer if needed.
" Work
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Universal Screening

e Screening assessment in language(s) of instruction
e District uses DIBELs Next (K-5) and IDEL (K-3)

* When passages were unavailable, the district created CBM
passages using grade level text from their Spanish core
reading program and created ORF and MAZE passages
using procedures described in ABC’s of CBM

» Data disaggregated by student characteristics/special
programs

IDEAs
that Work
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Screening

2106-17 Percentage of EverEL's and Not-Ever EL's achieveing SBAC3 or 4's

Examine
disaggregated oo s -
high stakes

3

g 587 + SOl
z 35.4 555 +
assessment to : 538 o
1 E 485 + 381 376
determine how g w1
EL [ g 33 G
S are comparing . o + 382 ; [
@ 483
7 + 325
to EO students + 309
E + 256 + 260
E + 228 ¥ 220
20
+ 104
0
ard 4ath Sth ard 4th Sth 3rd-5th ard-5th 3rd-5th
School A . School A -
District District State
IDEAs
that W7 rk Gap # NotEver(Left] + Ever EL(Right)
s 4k 4
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Disaggregating
student data
by EL status
helps illustrate
strengths and
areas of need
for support
based on
language
learner status

IDEAs
that Work

1st grade TWI

Hispanic
Goal Intensive Strategic Core Fall 52 %
rall 78 14 1 16 Winter 15% 0%
Winter 78 5 5 23
Spring 30 5 2 26 Spring L Ta. % 1 |
0% 20 % 40 % B0 % B0 % 100 %
B intensive Support Strategic Support Caore Suppert
White
Goal Intensive Strategic Core Fall 17 % 50 %
Fall 78 - 3 9 Winter 94 %
Winter 78 1 0 17
Spring 30 2 2 14 Spring fEERIT1 % . — ]
0% 20 % 40 % B0 % B0 % 100 %
B Intensive Support Strategic Support Core Support

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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Disaggregating
student data
by EL status
helps illustrate
strengths and
areas of need
for support
based on
language
learner status

IDEAs
that Work

2016-17 Reading 5th Grade Summary Report

ELL = False
Composite
Goal Average Intensive Strategic Core Fall 29 %— 66 YWp————
Winter | 372 387 9 22 49 ]
Spring | 415 424 3 25 42 Spring 34 Y%o— - —

0% 20% 40 % &0 % B0 % 100 %

B Intensive Support Strategic Support Caore Suppon

2016-17 Reading 5th Grade Summary Report

ELL = True
Composite
Goal Average Intensive Strategic Core Fall 62— 31 %—
Fail 357 337 1 8 4 Winter 46 Y%o—— 38 ——
Winter | 372 355 2 6 5 _
Spring | 415 386 0 11 2 Spring 85 %—15%

L 1
L] T

0% 20% 4l % 60 % 8%  100%

B Intensive Supgornt Care Support

Strategic Support
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Unique Considerations for Progress Monitoring ELS ...

1. Monitor student’s progress in all languages of instruction

2. Set rigorous goals and support students to meet grade-level standards

3. Evaluate growth frequently, increasing
intensity of instruction (or change interventions) when growth is less
than expected

4. Evaluate growth of true peers to
determine whether instruction is
generally effective for students with
similar linguistic and educational

experiences
IDEAs
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“True Peers”

* “True peers” are defined as those with “similar language
proficiencies, culture, and experiential backgrounds” (Brown
& Doolittle, 2008, p. 6).
— It is essential to consider that ELs are not a monolithic group. At

the school level, student progress should be determined in the
context of the local cohort of “true peers.”

* “If several ‘true peers’ are struggling, this is an indication that
the instruction is less than optimal for that group of
students” (p. 6).

IDEAs
that Work
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Academic Concerns/Group Problem Solving (MTSS)

* Intervention Plan What is EBIS?

* Effective Behavior and Instructional Support is a model that
ensures academic and behavior support for every child

o P M I I g * The 20% team meets every 9 weeks and consists of the
rog re S S O n Ito r I n principal, the counselor, an ELL representative, the literacy

Problem Solvmg Across Levels of specialist, a learning specialist, and the grade level teachers.
CotPEr * The EBIS team serves three purposes”
Tier 3: LI ,OD * To review school wide behavior and academic data in order to evaluate the
Individual Problem Solving Meetings effectiveness of the core
FEW STUDENTS * To review and evaluate each student’s need for additional academic and/or
behavior support
* To plan, modify, and implement interventions for students. Depending on
each student’s response to interventions, a formal referral for special
STUDENTS education evaluation may result
Tier 1: How is it woy ¥ » ), e problem occurring?,
100% Meetings
ALL STUDENTS
5

IDEAs Source: Oregon RTI Network
that Work
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level First Name Last Name  Fall DIBELS CWPM Exp .or ambitious

amb. 1.1
b, 1.1
emd. 1.1
amd. 1.1
amd. 1.1
amb. .y
omb. 1.1
omb, 1.t
omi, 1.1
amd. 1.1
emb. 1.1
ombd. 1.1
omb. 1.1
b 1.t

ombd. 1.1

20% Meeting: 5th Grade TWI

SM"CMME\TmIo&PMMdmI

58.3 36.3
723 36.3
76.3 36.3
793 36.3
92.3 36.3
94-3 36.3
1023 36.3
1023 36.3
106.3 36.3
109.3 36.3
123 36.3
114.3 36.3
117.3 36.3
18.3 36.3
18.3 36.3

November C\.

29.7
43.7
47.7
50.7
63.7
65.7
73.7
73.7
77.7
80.7
83.7
85.7
88.7
89.7
89.7

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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The validity of an interpretation regarding disability issues
rests on use of an unbiased standard for comparison

“The key consideration in distinguishing between a difference
and a disorder is whether the child’s performance differs

significantly from peers with similar experiences.” (p. 105)
- Wolfram, Adger & Christian, 1999

Thus, the key to using standardized tests in a fair and equitable
manner is use of a normative sample of peers with similar
experiences, i.e., cultural and linguistic ones.

IDEAs
that Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department ol f Ed

ucation



If Isiah, Mary 1 .
and Amy are
English-only 0 |——— - - .
students. S : : Would this be an
“ appropriate
Chase is an - Aimline !
English i EEE TSR comparison?
Learner w0 \ *
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The Most Appropriate Standard for Comparison Depends on the
Question Being Asked

September December March June
Interventlon 100—— Classroom or Grade
Question . Level Aim line for all
* - students
what are WRCPM = Number . N 89 WRCPM— | -
o of Words Read -
Chaseito’s and -
. Correctly Per 80 =—1— -
Panchito’s . S Chaseito’
. o - aseito’s progress
instructional 70 —— -
-
60 WRCPM
Ievels’ needs’ Classroom/grade leve] ~ 60 =——t— L=~ 55 WRCPM
goals, and how expeciationsloppron'38 - /_"I,‘_ m S ... 1
H —— . =
far beh'nd are WRCPM progress overa ~° (= - y » Similar ELL Students
| )
they nine month academic | 38 W‘RCPM u® :
academically? period 32 WRCPM — - _32wrerm]
30 —— — 28 WRCPIUR w T —
we®
. 255 - -
English learners often 20 25 WRCPM
begin behind English Panchito’s progress
speakers 10 —t—
1 1 | 1 1
T T T T L] L) L]
Months 1 2 3 4 5 6 7 8 9

Example 2" Grade Progress Monitoring Chart

Aim lines representing expectations of performance can be established on many different groups. The most commonaimline is
based on a classroom or grade level standard. But it can also be based on other criteria, such as ELL status and proficiency.

ource: Brown, Ortiz &Sanford, 2017
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Answer

* Both Chaseito and Panchito are significantly behind grade level expectations.

* Both need systematic, high-quality instruction consistent with their language
proficiency to promote continued growth in reading toward grade level
standards.

* Thus, comparison to native English speakers is appropriate only for questions
related to instructional need, intervention planning, and programming goals, but
is NOT appropriate for questions about possible disability where it would be
discriminatory.

IDEAs
that \Work
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Diagnostic Question: Does Chaseito’s or Panchito’s rate of progress suggest
cultural/linguistic difference or possible disorder?

September December March June
100=——
WRCPM = s0——
Number of
Words Read 01> Chaseito’s progress
Correctly Per 70 —t—
Minute True Peer Aim line
Classroom/grade level 60 —— 55 WRCP for Similar ELL
M'r‘ w Students - Use
expectations approx. 38 x - for diagnostic
WRCPM progress over a .y questions t?
38 WRCPMfs & ® evaluate possible
nine month academic 40 == ) - disorder/disability
. 32 WRCPM s 2 WRCPMVE
eriod c—
{ 30 — —t 28 WRCP Ll e S
: _,“(‘—‘_ —
English learners often 20 25 WRCP
begin behind English Panchito’s progress
speakers 10=—T1—
1 1 1 1 1 1
Months I1 i _;, :1 :': ' l7 ;3 9
JDEAs Example 2" Grade P Ronitoring Ch
Work xample Grade Progress Monitoring Chart
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Answer

* Chaseito’s rate of progress and development is commensurate with that of
similar, same age peers and does not suggest any problems,

* However, Panchito’s rate of progress is below that expected of same age peers
and may suggest a disorder.

* Thus, to avoid being discriminatory, comparison to other TRUE PEER English
learners is necessary for any diagnostic questions related to possible disorder or
disability. It may also add information related to instructional needs and
intervention.

IDEAs
that \Work
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