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Outline

* |Introduction and Background

* Project LEE
— PLUSS Framework
— Implementation model
— Evaluation

* Collective learning: Language Focused Repeated

Reading
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Recognition

 Dr. Amanda Sanford, PSU, Professional
Development Specialist on Project Lee, and
Jessica Swindle, TOSA, Tigard-Tualatin School
District are part of the research team and
have collaborated in the work shared in this
@@kpresentation.
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Session OQutcomes

Participants will learn about

* Project LEE and the PLUSS framework for
enhancing literacy interventions for ELs

* Practical teaching strategies for improving
students’ fluency, use of academic language,

and comprehension.




Outline
* Introduction and Background

IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education



L e L L

ELs tend to be disproportionately
represented in certain disability categories

e Speech or language impairments
* Learning disabilities



Mon-ELs ELs
Specific learning disability - —»
Speech or language impairment - *—
Other health impairment o *——

Intellectual disability o L

Other disabilities -

Autism - "o
Emotional disturbance 4 #—e
8 28 4@ 6@ it} 108

% OF STUDENTS WITH DISABILLITIES IN 2814-15

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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13% of all students

e Across districts, the
percent of ELs with
disabilities ranges
from 5% - 47%

IDEAs
3t Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expresse:
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There is much variation in Oregon

* 17% of Oregon ELs are
identified as having a
disability, compared to

e There are 10 districts

where more than 25%
of ELs are in special
education

 Among former ELs, 9%

are identified as
having a disability

d herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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Identifying and serving ELs with

IDEAs
3t Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expresse:

disabilities is comg

Disabilities vary:

Language learners are Physical

diverse: Emotional

* Current ELs Cognitive

* LTELs Visual

* Newcomers Autism

* SIFE/SLIFE Speech &
Former ELs language

lex

Learning

d herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education



hree Model Demonstration Projects

Project Elite Project Ellipses Project LEE
https://www.elitetexas.org/  https://mtssclrt.ning.com/ http://projectlee.org/
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1 Forum
€nglish Learner Institute for Teaching and €xcellence?
Professional Tools & Stories From
- Development Resources ~ the Field e

Download our set of
guidance documents
for educators

PURPOSE

The vision of Project LEE is to transform
literacy and language outcomes for
English leamers (ELs), with a special fo-

P September Brownsville Visit

Posted by Linda Cavazos on Septerber 18, 2017 at 1:04pm

We enjoyed our visit to Brownsville last week. We are very excited about
continuing our collaboration with Morringside and our new collaboration with
Putegnat and Southmost. We leamed so much about your RTI implementation

- and instruction for English learners through our site visits and discussion with cus on serving 3rd — 5th graders with or

you. at risk for being identified with a disabil-

X X i ity. Specifically, the goals of our project

" We are looking for volunteers wlm we can vndeofapg to feature eynence are to: (1) improve the literacy outcomes
adl based and research based practices currently being implemented in your

for ELs with or at-risk for being identi-
fied with a disability, and (2) create a

Read mare -

IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education



https://www.elitetexas.org/
https://mtssclrt.ning.com/
http://projectlee.org/

I ) |

o

I I i I I }:: I‘(
I - oy

Collaborative Website
https://www.mtss4els.org/

Maodel Demonstration Research sponsored by the Office of Special
Education Programs, U.S. Department of Education

Multitiered Systems of Support e~ @k
for English Learners = MTSS /+ ELS um{_u.s;'zm.‘lfw W

In September of 2016, OSEP funded three projects focusing on tiered approaches to

improving reading and language outcomes for English Learners (ELs). These projects are Features of these models include:

developing and implementing culturally and linguistically responsive models for

Ping P 9 ¥ andling ¥ responsiv ' « Appropriate research-based reading instruction and intervention for ELs
multitiered systems of support for ELs, including those with or at risk of having a N 5 A
disabilit » Culturally responsive teaching strategies and principles
v * Professional development and strategic coaching for teachers

* Linguistically aligned progress monitoring and screening measures
* Data-based educational decision making a

Model Demonstration Grantees

IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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The model demonstration projects
have three common goals

* Improve literacy outcomes for ELs with disabilities
(ELSWDs) in grades 3-5 or 3-6, within a multi-tier
system of supports (MTSS) framework;
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e Use culturally responsive principles; and

* Be implemented by educators and sustained in
<) general and special education settings.

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education



Tiered
approaches

Common

Culturally and
measures for

linguisticall

d:ta:b.ased regsponsivey
ecisions Model
Demonstration
Linguistically Projects
aligned ELs with or at
progress risk for
monitoring and disability

Professional
development

@ and coaching
3 Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Awara invumoer mazomiouuo). upinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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All model demonstration projects
use common evaluation measures

e Culturally and Student outcomes,
Linguistically Responsive including
RTI Fidelity Rubric e % of students at

e Social validity survey significant risk

e Self efficacy survey * Language growth

* PD feedback survey * % meeting IEP goals

r{_{DE‘AS

that

Work

This project is supported by the U.S. Department of Education, Office of Special Educa

tion Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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Outline

* Project LEE
* PLUSS Framework
* Implementation model
e Evaluation

IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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PLUSS Framework for Evidence-based Instruction for ELLs

PLUSS Frarmework

Ere—teach critical vocabulary & prime background knowledge

Language modeling and opportunities for practice
Use visuals and graphic organizers
Systematic and explicit instruction

§trategic: use of native language & teaching for transfer

&LI:)E ¢ Sowrce: Sanford, AL, Brown, J.E., & Turner, M. {2012}. Enhancing instruction for English learners in Respanse o Intervention systiems: The PLUSS Model. Multisls
WO Voicss for Ethnicaly Diverse Exceptional Lesmmers, 13, 56-T0

This projectis s U.S. Department of Education
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IDEA MTSS for ELs: The PLUSS Framework
hat Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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Project LEE Objectives

Support use and interpretation of screening and progress
monitoring measures across English and Spanishin Tiers 1, 2 & 3

Support and PD in Culturally and Linguistically Responsive Evidence-
based Tier 1 — 3 instruction and interventions in English and Spanish.

Provide information and training to parents to facilitate active
involvement in students’ reading and language development in
English and Spanish.

Document growth of students’ reading and language skills during
the three-tiers of instruction.

Disseminate promising and exemplary practices to improve literacy

3t Work

@support for ELs with or at risk for disabilities.

This project is sy
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pported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of f Educatio
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Exito (LEE)

* Implementation in the Tigard Tualatin School
District began in 2017
e 2017/18: One elementary sites

e 2018/19: Three elementary sites

r£DEAS

that

Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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The schools participate in job-
embedded PD

* Coaching and learning opportunities for

|
) 4 I

— Administrators
— Classroom teachers
— Instructional assistants
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Number of Activities in 2017/18

Leadership team meetings

Data team meetings 2
Observations 1

Planning for PD

Delivering PD

Other meetings

Participating in PD

~ R
w
[HY
[HEY

Modeling
@k Video instruction [JJ 1 Number of Activities

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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Activities by Hours in 2017/18

Leadership team meetings

Data team meetings
Observations

Planning for PD

Delivering PD

§>

Other meetings

Participating in PD
Modeling [} 3
@k Video instruction | 1 Hours of Activities

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education



Number of Activities in 2018/19

Leadership team meetings _
Planning for PD
Delivering PD
Observation _

Data team meetings
Video instruction

Other meetings

Number of Activities

IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education



Activities by Hours in 2018/19

Leadership team meetings 4

Planning for PD
Delivering PD
Observation

Data team meetings
Video instruction

Other meetings Hours of Activities

IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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Professional dev opment has been

well-received
0 . .
88 A) Of pa rtici pa nts Say It | have already begun doing a
is “very likely” they will better job of modeling frames
( and responses, and giving my
Im p I ement Wh at th ey students more clear directions in
Iea rned in the classroom how to share with each other.

e 77% rate PD as “very
useful”

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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Teachers are providing input on thel
PD needs for the future

* Increasing use of academic vocabulary ™
 Comprehension strategies

e Differentiating instruction using data for
students on, below, or above grade level

* |ncreasing student opportunities to use
academic language (i.e. structured
language practice routines)

IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department o f Education

Most requested
PD topics
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Outline

* Collective learning: Language Focused
Repeated Reading

*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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anguage Focused Repeated Reading
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 We will focus on the use of:
— vocabulary teaching and monitoring routine,

— use of sentence frames and starters to support
academic language use, and

— utilizing repeated reading strategies to support
prosody, phrasing, and comprehension for K-5
students.

IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department o f Education
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Overview of Language Focused Repeated Reading

Language Focused Repeated Reading Process

Purpose

1. Improve reading fluency (rate, accuracy, prosody) through language supported repeated reading

practice

2. Recognizing language and comprehension contribute to reading fluency, and are an essential part of

supporting ELs in fluent reading

supports Is an indicator of

and supports W
Reading e - ™~
Language A -/ Reading \
proficiency x FI::;& = [ comprehension |
\ Y.

Step

Description

Details/Example Teacher Language

Selecting
passage: Before
Reading

Select a passage that students can read at a cold read with
80-95% accuracy (instructional level)

For ELs, make sure they can decode and
understand most of the words

high-utility
vocabulary words;
unfamiliar words

IDEAs

Pre-read the passage — identify 3-5 unknown words (words
students can't read or don't know the meaning)

1. High leverage

2. Impoertant to understanding the passage

3. Tier 2 (applies across content areas)*
*fast map (teach quickly with “show & go” or quick definition)
domain specific vocabulary

Preteach words (see below) that are more
generalizable such as fuel, fumes, and
cruise.

Fast mapped words: words identified by
students as unknown words and domain
specific vocabulary such as tubular and

sand dunes.

*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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Language Focused Repeated Reading )4

For whom?
1. Students who are low (often strategic range) in fluency, but read with sufficient
accuracy

2. Students who may be struggling with fluency due to lack of vocabulary
knowledge/lower reading comprehension
a. students who are accurate, but demonstrating poor comprehension on “cold
reads” task in curriculum
b. In Spanish you can have students who are accurate in decoding (especially due
to transparency of the orthography), but don’t adequately understand the text
they read.

If students can independently read and answer comprehension questions
@@k proficiently, this is not an appropriate process for those students.

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education

Portland State

FROJECT LEE TEACHER VIDEQ SELF-OBSERVATION & REFLECTION PROTOCOL
Teacher Self Observation: PLUSS Features

Teacher. Grade: Daie; _ Languaec: _ Model: TW1. English
Teaching Goal:
PLUSS Fraturc | HIghlight any mstroctional strategies you saw Note haw ELs were supparted, respomses (or | Nat in | Partially | Fully in
utilized to support the ELs* opportunities to improve support) place | inplace | place

Preteaching | Addresses vocabuliry & background knowledge 7 T z
vocgbularyand [« fast mapping unknown vocabulary,
)L:mz\ir\g *+  using system to 1D unknown words,

. p hing difficult y words,

+ p hing necessary

knowledge

Tanguage use | OppORURItics for SIdents (0 practice mrgeied [ 1 b
&modeling | language skills

» sentence frames

. to talkfwrrite
Tsing visuals | Uses visuals and graphic organizers in Iesson [ T 7
& graphic » senience sirips
organizers +  picoures, realia

» motions or TPR {Total physical response)
Systematic & | Includes systematic and explicit instruction [ T 7
explicit +  modeling
instruction «  guided practice with feedhack

» partner and practice
Straicgic e | Addresses studenl's native language needs [ T 7
of native »  provides additional practice on skills relevant
language to student’s native language and culture
#not all strategies need to be used in every lessan; teachers should select the most appropriate supports for their student population and lesson content

tent



https://www.youtube.com/watch?v=TYWDTtF32Ng&list=PL__QSitFvcPuf85ky8ytH7VxdcYSW6eGD
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Before Reading: Select an Appropriate
Passage

Select a passage that students can read at a cold read with 90-95% accuracy
(instructional level)
- attend to both what students can decode AND
- what students understand in terms of the word meaning
- If the topic is unfamiliar, the decoding and vocabulary level should be
easier

- If the topic is more familiar you can teach more difficult decoding and
vocabulary

IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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Choose a Partner N
* Turn to a neighbor.

* The person closest to the left side of the room (as
you face the front) is A partner.
* As you watch the video:

— A partner: identify the PLUSS components (front of
rubric)

— B partner: tally the number of opportunities students
had to respond (whole group, partner and individual)

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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Before Reading

Pre-Teach vocabulary explicitly and quickly

1. Teacher reads word; students chorally read

2. Student friendly definition (with visual or TPR)

3. Example & cognate/native language definition if
appropriate |

r£DEAS

that

Work

This project is supported by the U.S. Department of Education, Office of Special Education Pro;



https://www.youtube.com/watch?v=7Kt7XSv-wWc&list=PL__QSitFvcPuf85ky8ytH7VxdcYSW6eGD&index=2
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Before Reading

Make a Prediction

1. Read the title of the passage chorally
2. Make a prediction
a. Use sentence frame (written and verbally)
I.  “l predict that we will read about...”
ii. “l predict that we will learn about...”
b. Meticulously model
I. Teacher says
ii. Students say
lii. Students write
iv. Students read

71 predict...\

IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education


https://www.youtube.com/watch?v=rIaDQoqQGe4&list=PL__QSitFvcPuf85ky8ytH7VxdcYSW6eGD&index=3
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1st Read: Cold Read

1. Students whisper read for 1 min timing.
2. Students record their words per minute score and graph it in blue
on their fluency graph.
a. Label graph with date | T

Words._Read Per Minute

b EEEEEEREEREEEEEEEEE

IDEAs i/
t Wor k Date of Assessment
This pr e Office of Special Education Progra rd Nu 16008). Opinions expressed hel essarily represent the position of the U.S. Department of Education



https://www.youtube.com/watch?v=LnQ-EBV1fBI&list=PL__QSitFvcPuf85ky8ytH7VxdcYSW6eGD&index=4
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Preteach: Process for Identifying
Unknown Words

1. EXplicitly teach students to identify words that they
cannot pronounce (decode) or don’t know the

meaning. Unknown
a. Explain ki) Words

b. Model Phrases

c. Prepare students for guided practice step (next)

z}LDEAS

t

Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Awar


https://www.youtube.com/watch?v=C_FZk2qCj_Q&list=PL__QSitFvcPuf85ky8ytH7VxdcYSW6eGD&index=5

R
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2nd Read: Highlight Unknown Words

1. Students whisper read the text and
highlight words they
.. Can’t read i
». Don’t know the meaning
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3rd Read: Echo Read for Expression and Phrasing;
Students Flag Unknown Words

1. Teacher reads by phrase or sentence using appropriate prosody
2. Students flag unknown words as we read them.
a. If meaning of the word is unknown: teacher fast maps for

,j meaning
% b. If word is difficult to decode, teacher reads the word, fast
maps for meaning if needed, students repeat the word

IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education


https://www.youtube.com/watch?v=CJyTL31MYFI&list=PL__QSitFvcPuf85ky8ytH7VxdcYSW6eGD&index=6

Students turn to their partner and
decide who is going first.

a. Students partner read the text,
switching turns at each period or
ending punctuation mark.

b. If students finish, the opposite
partner begins reading the first
sentence and they partner read
the text again.

IDEAs
*at Work

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are
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Period

Stop

Punto Detente/Para
Comma Pause
Coma Breve pausa
Question Voice goes
mark up
Signo de Vamos
pregunta subiendo
nuestra voz
Exclamation |Voiceis loud
mark and excited
Signo de Nuestra voz

exclamacion

esaltay
muestra
emocion

those of the authors and do nof

t necessarily represent the position of the U.S. Department of Education
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5th Read: Hot read for Rate =

1. Students whisper read for 1 min timing
2. Students record their words per minute
score and graph it in red on their fluency
graph above their blue bar
3. Celebrate growth

ST e T Vs
',.'1_'__4 S, " I " s ,' 1 _'
IDEAs ORSSSSS
that "
Work RS
This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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Comprehension Check

Because comprehension is always the purpose of reading, it is
critical to close a repeated reading task with a check for

understanding.
Students could do one of the following to demonstrate
comprehension of the passage:
1. Write a summary (optional: use paragraph shrinking; retell)
2. Apply comprehension skill or strategy of the week J

(with a sentence frame)

pel. Answer comprehension questions

This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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Appreatlon and Application &

One aspect | appreciated about today’s

session was . I

One practice | will apply in my teaching is

n
A
I'

IDEA
" Work
This project is supported by the U.S. Department of Education, Office of Special Education Programs (Award Number H326M16008). Opinions expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education
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In this important resource, educators will find evidence-based best practices to help them address the
individual needs of English learners with academic challenges and those who have been referred for
special education services. The authors make the case that systems can be put in place at three levels
|— to help English learners succeed: the classroom level, before and after identification; the support-team

ERIC M. HAAS - JULIE ESPARZIA BROWN

level, when support plans are developed and assessed; and the system level, where programs and
See this image professional training plans should be continually developed, assessed, and revised. Putting theory into
practice, this book offers guidance and specific tools to help districts, schoals, and classrooms use multi-
tiered systems of support (MTSS) and other interventions to promote higher levels of achievement for

ELs with academic challenges or learning disabilities.
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